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ABSTRACT 
The objective of this research is to find out whether there is a significant 
difference in the writing skill between the students who are taught using peer editing 
technique and those who are taught using teacher editing technique. 
The design of this study was a quasi-experimental study. The study was 
conducted in English Department of State University ofYogyakarta, Sleman. The 
population of the study was included all the second semester students of Writing 
Class of English Department of State University of Yogyakarta, Sleman, in the 
academic year of 2011/2012. Two classes were selected using the cluster random 
sampling technique from the population as the experimental and control groups, i.e. 
Class A and Class B. There were 20 students in Class A and 20 students in Class B. 
Class A waschosen as the experimental group while Class B was chosen as the 
control group. The experimental group was taught by using peer editing technique 
whereas the control group was taught by using teacher editing technique. The data 
were collected by administering a pre-test and a post-test. The data were analyzed 
using ANCOVA. 
The results of the data analysis are as follows. First, the increase of mean 
score of experimental group (1.95) is higher than that of the control group (0.15). 
Second, the standard deviation of post-test of experimental group (1.67) is more 
homogeneous than the control group (1.83). Third, the frequency of score of 
experimental group increases (5%), while there is no increase in the control group 
score frequency. Fourth, there is a significant difference in the writing skill between 
both groups indicated by ANCOVA  results, in which the significance level is 0.000 
which is less than 0.05 (F= 7.643, p > 0.05). Therefore, the hypothesis of the research 
“There is a significant difference in the writing skill between the second semester 
students of Writing Class of English Department of Yogyakarta State University, 
Sleman, in the academic year of 2011/2012 taught by using peer editing technique 
and those taught by using the teacher editing technique” is accepted. Finally, it can be 
concluded that peer editing is effective for improving the students’ writing skills. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background 
English as an international language has been so familiar in our life. It is 
used for international communication. Much information over the world is 
conveyed in English. Trade, education, billateral relationship among countries, 
especially with Western countries, are using English as well. It indicates that 
English is an important medium of communication which is used by the most 
people in the world. 
Recognizing the importance of English, there are many efforts in 
mastering it. Many people choose some ways, for example, by joining a course or 
even a formal institution. In Indonesia the educators and the government work 
hard to help the students to be able to communicate in English. One way to gain 
the success in learning English is that the government includes English as 
compulsory subject in junior and senior high school, even now to some 
elementary schools too. For a big number of university students, English is also 
one of compulsory subjects that should be taken. Each majority needs the students 
to take this subject in the curriculum. Particularly English Department students, 
mastering English is a must. 
The English Department Students have to learn four skills of English, 
those are listening, speaking, reading, and writing. As the university students, they 
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are asked to write a kind of academic writing in English. In fact, those students 
get some difficulties in revealing their ideas in the written form. 
Written language, in comparison with spoken language, is often more 
formal than spoken language because it emphasizes more on accuracy and formal 
language. 
In relation to written products, Brown (2001: 335) says: 
“Written products are often the results of thinking, drafting, and revising 
procedures that require specialized skills. The nature of writing focuses 
students on how to generate ideas, how to organize them coherently, how to 
use discourse markers and rhetorical conventions and put them cohesively 
into a written text, how to revise text for a clearer meaning, how to edit text 
for appropriate grammar, and how to produce a final product.” 
 
Supporting the statement above, Bell and Burnaby in Nunan (1989: 36) 
state that writing is a complex cognitive activity. The writer has to think of the 
content, format, structure, vocabulary, and mechanics as variables of writing. 
Hefferman and Lincoln (1986: 6) add that good writing is more than the act of 
obeying grammatical rules. According to them, writing is also the art of using 
rhetoric of arranging words, phrases, sentences, and paragraphs in such a way as 
to engage and sustain the readers’ attention. 
In relation to writing ability, Hendrickson (1979: 13) divides writing 
ability into linguistic ability and communicative ability. The former refers to 
students’ ability in using correct grammar, vocabulary and mechanics. The latter 
refers to students’ ability in using language effectively and appropriately to select, 
organize and order relevant information. 
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From the statements above, it can be concluded  that writing is one of the 
most difficult productive skills that requires specialized skills. Therefore, it is 
acceptable that errors usually occur in writing can be in the forms of grammar, 
vocabulary, spelling, punctuation, organization and general cohesion.  
Considering that writing is a difficult activity, it needs strategies as an 
effective way to teach. The lecturers have to apply the right method and technique 
in teaching writing so the result of teaching learning process can be improved. 
From a simple survey conducted to Writing Class of second semester 
students, it reveals that the students’ products of writing in English Department of 
Yogyakarta State University are quite low in number of quality and quality. The 
research done by checking and paying attention to the result of the Mid-test of 
second semester students shows that there are many mistakes and errors of 
cohesion, grammar and contents.  
Several mistakes and errors are often found in the students’ written works. 
Students who should have good ability to write but in fact, most students cannot 
develop their idea when writing. Some students cannot use appropriate words in 
their writing. Grammatical errors are the most common mistakes in students’ 
writing. In addition, the students cannot develop their own idea when they do 
writing.  
As an educator, one must try to find possible ways to overcome the 
problems. Some lecturers focus on themselves as the source of writing process. 
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They determine the most activities in the class. Peer editing appears to be an 
alternative in solving the problem. Brown (2001: 353) states: 
“Peer editing is a way to see what the writers have created through the 
eyes from others to discover the impact of their words on the thoughts of 
the readers, so that the writers can use the information to improve what 
they have written.” 
 
Peer editing can be an alternative technique to help students write well. By 
being edited by their own friends, the works of the students can improve. The 
students can not feel stressed or frustated because they can express their ideas 
more freely and get feedback from their peer. 
This research is important to do since it is to meet the needs of the students 
of English Departement, Yogyakarta State University to master the techiques in 
writing. 
 
B. Identification of Problems 
Tarigan (1986: 7) states that the process of language teaching in the 
classroom always involves some important components such as objective, teacher, 
students, media, materials, and evaluation. The condition where  the materials can 
be captured by the students is important, but how to make the teaching learning 
process effective to gain goal is another important matter as well.  
According to Brown (2000: 16), method is a generalized set of classroom 
specifications for accomplishing linguistic objectives. While technique is any of a 
wide variety of exercise, activities, or tasks used in the language classroom for 
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realizing lesson objectives. For that reason, the lecturers need to find the most 
appropriate method or technique in teaching writing so that it will gain skills of 
writing. Method and technique used in the classroom will give many influences 
on the materials been designed by the lecturer. Of course, it will give a big impact 
on the achievement of the second semester students of Writing Class. 
In teaching writing, the lecturers find the different background knowledge 
among students. This background knowledge and experience influence the 
motivation, interest, learning habits, learning strategies and intelligence of the 
students. It gives much consideration in determining the method and the level of 
materials to be given. Different background knowledge will give different impacts 
on the difficulties the students may find. The mastery of  writing skills among 
students determines the quality of their work.  
Besides the teacher and the students, the process of teaching learning 
process plays important roles in gaining the success. Classroom activities, 
interaction, language practices or exposure and social climate of the school give 
many influences to the students’ writing as well.  
In this study the writer investigates the effectiveness of peer editing as an 
alternative technique in teaching writing for second semester students of English 
Departement of State University of Yogyakarta. 
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C. Limitation of Problems 
The reason why the writer proposes peer editing as a teaching technique in 
gaining writing skills among English Department students is that peer editing 
technique can overcome the students’ problems of writing as well as problems 
related to teacher, students and teaching learning process. Peer editing helps the 
students to get better in revealing their idea, deals with linguistic features and 
organization of writing. Peer editing answers the big problems dealing with 
method and media of the teacher, motivation, and interest of the students, and the 
classroom activities as a process to learn. 
 
D. Formulation of Problems 
Based on the limitation of the problems stated above, the problem can be 
formulated as follows: 
Is there any significant difference of writing skills between students who 
are taught using peer editing and those who are taught using teacher editing. 
 
E. Objective of Research 
The objectives of this study are: 
1) To find out the effectiveness of peer editing technique which is implemented 
in experimental group. 
2) To find out the effectiveness of teacher editing which is implemented in 
control group. 
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3) To find out the difference of writing skills between students who are taught 
using peer editing and those who are taught using teacher editing. 
 
F. Significance of Research 
The result of this study is expected to have some benefits in the teaching 
writing using peer editing; 
1. For practical use 
Theoretically, the research findings will contribute to enrich the teaching 
theories of writing skills.  
2. For lecturers 
It provides information concerning some of students’ weakness in gaining 
writing skills. The lecturers learn how to develop potentials in writing skills 
to make their teaching successful. It improves the teaching writing quality in 
particular and English in general. Besides that, the lectures can make use of 
the research findings for further research and development purposes. 
3. For students 
It encourages the students to develop their English skill by writing well so 
they can express their feelings and thoughts well. 
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CHAPTER II 
LITERATURE REVIEW, CONCEPTUAL FRAMEWORK, AND 
HYPOTHESIS 
 
This chapter is to review the related theories and studies upon which the 
hypothesis of this research has been built. The discussion of second chapter is 
divided into three main parts: literature review, conceptual framework, and 
hypothesis.  
A. Literature Review 
1. Theory of Writing 
There are some purposes of writing. According to Kinneavy (1971) in 
Troyka (19867:4), the purposes of writing can be consisted four major groups. 
First, writing is aimed to express somebody’s thought; it is supported by Gere 
(1985: 6) who states that writing is self-expression. Human beings have idea, 
opinion, and feeling. Everything happens in their life influences the way they 
think. Writing is the form of their expression about what they think about life.  
Second, writing is the way to provide information for your reader. 
Distance can be an obstacle for people to know what happens in certain area. By 
writing, you can distribute the information from one place to another place, from 
one person to another person. Third, writing is aimed to persuade your reader. 
Besides giving information, writing has strong power to influence the readers. 
That words have magic is a truth. Words may lead people to do or not to do 
something. Fourth, writing is a way to create a literature work. Literature has great 
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role in our life. It educates and entertains us. Some examples of literature works 
are poems, drama, and novels. Those are created by doing writing.  
a. Steps of Writing 
The writing process is a series of stages of activities that writers do writing 
more through as they compose. According to Murray (1984: 165), the stages in 
writing are pre-writing, drafting, revising, editing, and sharing. The first is pre-
writing. In pre-writing, students write on topics based on their own experience. 
The second is drafting. Here, students write more through successive drafts and 
emphasize the content rather than mechanics. The third is revising. In revising 
their writing, the students share their writing in conferences and make changes in 
their composition to reflect reactions and comments of both teachers and 
classmates. The next is editing. In the editing process, students proofread their 
own compositions and increasingly identify their own mechanical errors. The last 
process is sharing, if it is necessary. Students share their finished-writing in order 
to share knowledge by seeing other students’ writing. 
Richards and Renandya (2002: 316) say that the writing process as a 
classroom activity incorporates the four basic writing stages: planning, drafting, 
revising, and editing. According to them, editing refers to finding and correcting 
grammatical, mechanical, and lexical errors before submitting a final written 
product. Three other stages that we externally imposed on students by the teacher 
are responding, evaluating, and post writing. 
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In relation to the writing process, Gower, Philips, and Walters (2008: 115) 
divide guideline for a process writing activity into six. The first is introduction. In 
this process, teachers need to stimulate interest through a listening or reading text 
and create a situation where a piece of writing is required. It is also important to 
discuss the text type and think about the readers, etc. The second is working with 
ideas. The teachers get ideas from students through brainstorming, mind maps, 
note down ideas, develop ideas, and order the ideas. The third is planning. The 
teachers remind students of the typical features and structure of the text type they 
are writing and help students use their knowledge to make a plan, dividing their 
ideas into paragraphs. The fourth is drafting. In this process, students write a 
second drafts, perhaps in pair, from their note or plan. The fifth is reviewing or 
editing. As this stage, students correct and improve their second draft by looking 
at the content, language accuracy, organization, and style. Teachers can take their 
work in and make comments. Then, the last is re-writing. Students write out the 
final version and then give it to the intended reader or teacher.  
According to Oshima and Hogue (2006: 265), there are four main stages in 
the writing process: prewriting, planning, writing and revising drafts, and writing 
the final copy to hand in. Pre-writing involves two steps, i.e. choosing and 
narrowing a topic and brainstorming. In the planning stage, one organizes the 
ideas and makes an outline based on the brainstorming. The next stages are 
writing and revising drafts, and writing the final copy. 
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McCrimmon et al (1984: 10-11) states that the writing process consists of 
three stages: planning, drafting, and revising. Planning is a series of strategies 
designed to find and reduce information in writing. Drafting is a series of 
strategies designed to organize and develop a sustained piece of writing. Revising 
is a series of strategies designed to reexamine and reevaluate the choice that have 
created a piece of writing. 
From the explanation above, it is clear that writing is a process of 
transferring the ideas to a man. There are some steps in writing, they are 
prewriting, planning, drafting, writing and revising. Those stages should be done 
systematically to make a good written work.  
b. Writing Skill 
Tarigan and Tarigan (1987: 185) stated that in the language learning 
process, one will learn how to listen firstly then it is followwed by learning how to 
speak, how to read and how to write. It indicates that writing skill is a difficult 
skill to be acquired. Tiedt (1983: 3) adds that writing is a difficult task that 
requires the child to synthesize many abilities. 
Brown (2001: 305) states that written English typically utilizing a greater 
variety of lexical items than spoken conversational English. In our everyday life, 
give and take with family, friends, and colleagues, vocabulary is limited. Because 
writing allows the writer more processing time, because of a desire to be precise 
in writing, and simply because of the formal conventions of writing, lower-
frequency words appear. 
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Vocabulary refers to the choice of words. It is one of the main components 
in a language. Every language has its vocabulary because no language exists 
without words. The ability to choose an appropoiate word to the context is very 
important in writing. Without acquiring sufficient vocabulary, one will find 
difficulty in expressing his or her idea in the written form.  
Mechanics refers to punctuation, spelling and capitalization. It has relation 
with the ability to apply correctly those minimum requirements to the written 
language. Without them, the sentences will be vague or even not understandable. 
Capitalization concerns the correct of letters, when we must use a capital letter 
and we must not do it.  
Based on the explanation above, it can be said that writing is a main skill 
that must be acquired by the students. Nevertheless the students find some 
difficulties on it. It is a complex one with some requirement to be accomplished 
simultaneously. This means that in order to write well, a number of skills have to 
be mastered.  
2. Teaching Writing 
According to Suharto (2007: 5), teaching writing means teaching how to 
generate ideas, how to express ideas into correct English sentences or paragraphs, 
and how to arrange the paragraphs into good organization.  
Brown (2001: 343-346) states that there are five major categories of 
classroom writing performance: 
1) Imitative, or writing down 
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Imitative or writing down is the first level in learning to write. In this 
level, the students will simply write down English letters, words, and possibly 
sentences in order to learn the conventions of the orthographic code. 
Some forms of dictation fall into this category, although dictations can 
serve to teach and test higher-order processing as well. Dictations typically 
involve the following steps. 
a. Teacher reads a short paragraph once or twice at normal speed. 
b. Teacher reads the paragraph in short phrase units of three or four words 
each and each unit is followed by a pause. 
c. During the pause, students write exactly what they hear. 
d. Teacher then reads the whole paragraph once more at normal speed so 
students can check their writing. 
e. Scoring of the students’ written work can utilize a number of rubrics for 
assigning points. Usually spelling and punctuation errors are not 
considered as severe as grammatical errors. (Brown, 2001: 343-344) 
 
2) Intensive, or controlled 
In this category, students are not allowed much to have creativity in their 
written work. Writing is sometimes just used as a production mode for 
learning, reinforcing, or testing grammatical concepts, so it appears in 
controlled, written grammar exercises. A common form of controlled writing 
is to present a paragraph to students in which they have to alter a given 
structure throughout. For example, the students are being asked to change all 
present tense verbs to past tense. Here the students need to alter other time 
references in the paragraph. 
There are two forms of controlled writing. Guided writing is a form that 
loosens the teacher’s control but still offers a series of stimulations. For 
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example, a teacher may get the students to tell a story just viewed on a 
videotape by asking them a series of questions. While dicto-comp is a form of 
controlled writing, where the teacher reads a paragraph then asks the students 
to rewrite the paragraph to the best of their recollection of the reading. 
3) Self-writing 
Self-writing means writing with only the self in mind as an audience. The 
most salient instance of this category in classrooms is note taking, which is 
done during a lecture for the purpose of later recall. Other examples are diary 
or journal writing. Although sometimes a dialogue journal has two audiences.  
4) Display writing 
For all language students, short answer exercises, essay examination, and 
even research reports will involve an element of display. For academically 
bound ESL students, one at the academic skills that they need to master is a 
whole array of display writing techniques. 
5) Real writing 
The two categories of real and display writing are actually two  ends of 
continuum, and between the two extremes lay some combination of display 
and real writing. 
 
3. Teaching Material of Writing 
 Breen and Candlin (1987) in Jordan (1997: 135) offer a set of questions 
they can apply to any published or locally produced language teaching material 
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that is based on their work with teachers from all over the world in materials 
design and evaluation workshops. They divide their guide into two phases: the 
first poses questions as to the usefulness of the materials (aims, content, 
requirements of learners and teacher, function); the second phase suggests criteria 
for the choice and use of materials (covering learners; needs, interests and 
approaches to language learning; and the teaching/ learning process used). 
 They propose some questionnaire as a starting point for discovering 
learner’s view as follows. 
1. What do you fine are the most useful ways to learn a new language? 
2. What are the best kinds of language learning tasks and activities? What are 
the reasons for your choice? 
3. What can a teacher do which would help you most when you are learning 
a new language? 
4. What can other learners in the class do which would help you most when 
you are learning a new language? 
5. What is your favourite kind of language lesson? 
6. What are the reasons for your choice? 
7. What are the good things and the bad things about learning a language in a 
classroom? 
8. What can materials best provide you with to help you learn a new 
language? 
9. What are the best kinds of language learning materials? What do they look 
like? Why do you think they’re best? 
10. What is good and not so good about the materials you are working with 
now? What do you think is missing from them? What changes would you 
make to them? (Jordan, 1997: 135-136) 
 
 Since the syllabus of Writing Class of Second Semester are expecting the 
students to be able to write paragraphs of good and correct English using various 
expository modes, then the lecturers should design the materials based on the 
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curriculum book of English Language Department and considering the 
effectiveness of materials that will be given to the students. 
4. Teaching Technique of Writing 
One of the six principles for designing writing techniques proposed by 
Brown (2001: 348) is framing the techniques in terms of prewriting, drafting, and 
revising stages. Brown states that the drafting and revising stages are the core of 
process writing. In traditional approaches to writing instruction, students either are 
given timed in class compositions to write from start to finish within a class hour, 
or they are given a drafting, and the second assumes that if students did any 
drafting at all, they would simply have to learn the tricks of the trade on their own. 
In a process approach, drafting is viewed as an important and complex set of 
strategies, the mastery of which takes time, patience, and trained instruction. 
There are several strategies and skills which is applied to the drafting or 
revising process in writing mentioned by Brown (2001: 348). 
•  getting started (adapting the free writing technique) 
•  “optimal” monitoring of one’s writing (without premature editing 
and diverted attention to wording, grammar, etc.) 
•  peer-reviewing for content (accepting/ using classmates’ 
comments) 
•  using the instructor’s feedback 
•  editing for grammatical errors 
•  “read aloud” technique (in small groups or pairs, students read 
their almost-final drafts to each other for a final check on errors, flow of 
ideas, etc.) 
•  proofreading 
 
The lecturers should consider these criteria in implementing the technique to 
teach writing in order to gain successful writing skills.  
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5. Students’ Motivation 
Gaining writing skill is not an instant activity. It needs long process and 
continuous practices. Patient and persistence are the power. Besides that, the 
students need an environment that supports their will and skills. 
Intrinsic and extrinsic motivations have significant influence in student’s 
writing skills. According to Brown (2001: 76), Edward Deci (1975: 23) defined 
intrinsic motivation as: 
Intrinsically motivated activities are ones for which there is no apparent 
reward except the activity itself. People seem to engage in the activities for 
their own sake and not because they lead to an extrinsic reward. ... 
Intrinsically motivated behaviors are aimed at bringing about certain 
internally rewarding consequences, namely, feelings of competence and 
self-determination. 
 
Extrinsically motivated behaviours are carried out in anticipation of a 
reward from outside and beyond the self. Typical extrinsic rewards are money, 
prizes, grades, and even certain types of positive feedback. 
Brown (2001: 77) states that educators like Maria Montessori, Rudolf 
Steiner, Paolo Freire, A.S. Neil, and Carl Rogers have all provided exemplary 
models of intrinsically motivated education. Traditionally, elementary and 
secondary schools are fraught with extrinsically motivated behaviour. The school 
curriculum is dictated by institutions (sometimes politically influenced) and can 
be far removed from even the teacher’s choice. Parents’ and society’s values and 
wishes are virtually forced onto pupils, whether they like it or not. Tests and 
exams, many of which are standardized and given high credence in the world “out 
there”, are imposed on students with no consultation with the students themselves. 
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Brown (2001: 128) states that there are two major categories which is the 
background for designing and implementing techniques in the classroom. 
1. Principle teaching. Your teaching is derived from, and gives feedback to, a 
set of principles that form the skeleton of an overall approach to language 
learning and teaching. At this stage you should have a reasonably stable 
and comprehensive approach – a broad understanding of how learners 
learn and how teachers can best facilitate that process. At the same time, 
your approach should be dynamic; it should change and grow as you teach 
students, study professional material, and observe yourself in the 
classroom. 
2. Contexts of learning. Part of your principal approach to learning and 
teaching involves an understanding of who your learners are. How old are 
they? How proficient are they? What are their goals in language learning? 
What effect do sociopolitical factors have on their eventual success? 
You cannot even begin to design techniques in the classroom without 
considering two important backdrops that set the stage for classroom activity. The 
choices that make you about what to do in the classroom are enlightened by these 
two major factors. Those choices are also enlightened by several other factors; the 
overall curricular plan, objectives of a particular lesson, and classroom 
management variables. (Brown, 2001: 128) 
 
6. Writing in English Department 
 According to Curriculum Book 2009 of English Education Department, 
Writing in English Department is a subject that is divided into four semesters. 
Writing is taught from the first semester until the fifth semester so it is a gradable 
subject. 
Writing I 
 The course gives learning experiences in writing good and correct English 
sentences. Classroom activities are focused on grammatical accuracy and writing 
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mechanics which include spelling, punctuation, and capitalization in various 
sentence forms: simple, compound, complex; negative and positive; statement and 
questions; active and passive; direct and indirect; prepositions related adjectives 
and adverbs. Classroom activities include writing on the whiteboard, discussing 
grammatical mistakes; outside class room activities are in the form of individual 
assignments of at least ten pieces of writing. Evaluation is based on the sum of 
scores on the individual assignments, mid semester and final tests. 
 
Writing II 
 The course gives learning experiences in writing paragraphs of good and 
correct English using various expository modes. Classroom activities are focused 
on various types of sentence forms: classification, analysis, definition, process 
analysis, composition and contrast, exemplification, and combination of them. 
Classroom activities involve the so-called WRITE technique (writing, reviewing, 
inferring, tuning, affecting) which comprises the activities of writing on the 
blackboard, discussing grammatical mistakes, discussing the basic concept, 
inquiring topics of various types, and individual writing assignments of about 12 
selected topics. Evaluation is based on the sum total of scores on the assignments, 
mid semester and final tests. 
 
Writing III 
 The course gives learning experiences in writing several good English 
paragraphs that are integrated in one topic involving various forms of expository 
modes. Classroom activities employ the WRITE technique consisting five steps of 
learning process: writing on the blackboard, discussing grammatical mistakes, 
finding out the basic concept, inquiring topic to write about, writing individual 
assignment consisting of 3-5 paragraphs that is done outside the class. Evaluation 
is based on the sum total of scores on individual assignments, mid semester and 
final tests. 
 
Writing IV 
 The course gives learning experiences in writing articles in English for 
Seminar, and other scientific writing about various topics in the form of essay 
type. Learning experiences are of classroom and outside classroom activities. 
Classroom activities consist of giving examples, discussing grammatical mistakes, 
discussing theories and technique including the characteristics of good writing, 
expository modes, etc. Outside classroom activities are in the form of outlining 
and writing out the outlines into an essay of good and correct English. Evaluation 
is based on the student’s writing including content, organization, mechanics, 
grammatical features, etc. (Kurikulum 2009: 34-35) 
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7. Peer Editing 
I tell my students that writing is largely a matter of fixing things. And that the 
better they get at fixing things the better they will get at writing. Now, fixing 
things requires reading. Students who do not learn to read their own papers 
with a discerning will not be able to fix things. (Katz in Reid, 1993: 205) 
 
Reid (1993: 205-206) states that responding to and evaluating students’ 
writing are often parts of the same process, but the terms “responding” and 
“evaluating” need to be carefully described and distinguished. He gives some 
reasons; first, although evaluation often includes response and some response 
contains judgment, not all response is evaluative or leads to a grade. Moreover, 
response to students’ writing may come from various readers, including 
classmates, other peers, teachers, and the student writer. He notes that some 
response is primarily descriptive (“the main idea in this essay is X”); other 
responses are personal and reactive (“the part I liked best is Y”). In contrast, 
evaluation consists of those comments that explain or justify a judgment or value- 
most commonly, a grade. In addition, because grading usually occurs on the final 
draft of a paper, the marginal comments and comments at the end of the student 
paper tend to be evaluative because they are written in the context of the grade 
that is assigned to the paper. 
Responding to students’ writing is not a single act, but an ongoing process. 
Response is given to the writing processes of idea generation and revision, and it 
begins immediately after students start working on their topics. Response 
activities given during the writing process include the following points. 
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1. Writers discussing their topics in small groups, and peers responding 
2. Writers reading aloud from their drafts, and class members listening and 
responding 
3. Students writing tentative thesis statements at the board, and students and 
the teacher responding 
4. Teacher responding orally to students’ questions in class and during peer 
workshops 
5. Students interviewing each other about topic ideas, about their plans for an 
essay, or their revision plans 
6. Writers annotating their own drafts, describing or labeling key features 
(such as thesis statements, specific detail, transition devices, introduction 
techniques) of their own writing 
7. Teacher conferencing with students both during class and outside of class, 
responding to writer’s notes, plans, and drafts 
8. Peer review groups responding to each others’ writing, sometimes in a 
reader-response mode (descriptive), sometimes in a criteria-based mode 
(reactive). (Reid, 1993: 206) 
 
Reid (1993: 206) agrees to the opinion that in the same way, the processes 
of idea generation and revision are recursive and ongoing, responses – written and 
oral – to student writing by a variety of audience are essential for successful 
writing. Students, teachers, and peers play important roles in the response process: 
student writers are continuously writing, reading, and revising their prose; peers 
offer the social context within which response occurs; teachers identify certain 
competencies on the part of the learners and intervene appropriately in the 
process. 
Authenticity in writing can be gained by teacher through arranging for 
student control of topics so that the students write about areas in which they are 
interested, building toward students’ academic writing goals, and creating 
situations in which students become colleagues or teachers in the writing process. 
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Students are given opportunities to share their strategies and their work by 
teachers. The teacher can establish non-teacher audiences for their students: class 
newspapers and magazines, pen pals, computer-networked interactions, electronic 
mail exchanges, and, particularly, peer review groups (also called peer response, 
peer critique, or peer editing workshops, depending on the focus of the groups). If 
the teacher wants students to master writing as a communicative process, they 
must not only write regularly but also regularly try out their drafts and get 
feedback from a variety of readers. Peer review enables students to realize that 
social, political, and personal contexts influence writing. 
Peer review and peer discussion of texts help writer at all levels of writing 
proficiency understand their interactive relationship with their readers. Rosenblatt, 
(1988: 27) stated, 
Their fellow students’ questions, varied interpretations, and 
misunderstandings dramatize the necessity of the writer’s providing verbal 
signs that will enable readers to draw on their own resources to make the 
intended meaning. The writer can become aware of the responsibility for 
providing verbal means that will help readers gain required facts, share 
relevant sensations or attitude, or make logical transitions. 
 
Teacher may help the students by creating peer review workshops. The 
workshops reinforce a system of values central to the classroom community: 
respect for negotiation and cooperation, a spirit of mutual responsibility, and a 
setting for respect and trust. Finally, students in peer review groups learn and 
practice a “language of response” that they can then use to articulate ideas about 
their own writing. 
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According to Reid (1993: 207) one of the greatest benefits of peer review 
groups is the immediate presence of real-world readers. Researchers of both non-
English student and English as Second Language writing have demonstrated that, 
with carefully designed and implemented peer review groups, the concept of 
audience provided by peer response allows writers to think not just about readers 
as readers but also actually read the through the eyes of potential readers, trying to 
judge the meaning these readers would make.  
Reid (1993: 207) agreed to the previous research which proved that peer 
editing is more effective than teacher editing. 
In fact, research with ESL writing students has shown that students 
feedback on peer writing can be more valuable then teacher feedback 
(Cumming, 1985; Zhang and G. Jacobs, 1989). Peer review shows students 
writers that not all readers construct the same meaning from a single text 
(Flower et all., 1990; Gere and Stevens, 1989), an important lesson fot 
inexperienced writers. Students learn to identify their audience and analyze 
the social context in which their audience – their discourse community – 
will read their writing (Hare and Fitzsimmons, 1992; Kirsch, 1989; 
Smagorinsky, 1991a). As a result, student writers begin to adopt the 
perspectives of their audiences and to assess their writing in terms of how 
their readers may react to or comprehend their text (Beach and Liebman-
Klein, 1986; Durrant and Duke, 1990). (Reid, 1993: 207). 
 
8. Teacher Editing 
According to Lewis (2005:15) teacher has been the main soruce of 
feedback both in oral and written language in many clasess. This situasion also 
occurs in writing class which teachers read and mark students’ papers, offering 
revision, suggestions, and feedback on language error. However, the teachers 
can give feedback in the form of questions to ask for clarification. Besides, the 
24 
 
teacher may give remark toward their students’ composition, identify 
mechanical problem and give praise to the students’ work. 
 
B. Relevant Studies 
Research done by Brown and Hudson (1998) has shown that there are a 
number of advantages of peer editing: speed, direct involvement of students, the 
encouragement of autonomy, and increased motivation because of self-
involvement in the process of learning. It means that peer editing technique has 
better influence of writing than teacher editing technique. 
 
C. Conceptual Framework 
Peer editing can improve the students’ writing skills for several reasons. 
First, peer editing may improve the motivation of the students to master writing 
skills. By working in pairs/ groups the students can do better than they work 
individually. 
Second, peer editing through working in groups helps students to do better 
in organizing their writing, either in linguistic features or the organization of the 
text. It gives opportunities for the students to share their ideas and opinion about 
their writing.  
We know that in writing the students need to pay to the grammatical 
features such as mechanics, usage, and sentence formation. Grammatical features 
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must be fulfilled to make the writing easier to read by putting it in a form that the 
readers expect and is comfortable with. 
Mechanics consists of spelling, punctuation, capitalization, and 
paragraphs. Usage deals with word order, verb tense and subject-verb agreement. 
Sentence formation refers to the structure of sentences, the way that phrases and 
clauses are used to form simple and complex sentences. This matters can be 
solved by peer editing through working in groups and giving feedback each other. 
The feedback contains the correction of linguistic features and organization of the 
text.   
Organization is the structural framework for that writing. It is important to 
effective writing because it provides readers with a framework to help them fulfill 
their expectations for the text. A well-organized piece of writing supports readers 
by making it easy for them to follow, while a poorly organized piece leads readers 
through a maze of confusion and confounded or unmet expectations. 
For this condition peer editing helps students much to do better writing by 
sharing their ideas.They share the ideas and thought of good writing. In this 
condition, sharing ideas is about the substance of the writing. The role of the 
teacher here is supervising the activities of students and correcting the works after 
edited by their peers. 
It has been explained in the theoretical description that writing skills can 
be gained through certain strategies. For university students, learning is not only 
involving lecturer as the source of learning but also their peer.  
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First, we need to find ways to unlock the hidden ideas we have in our 
minds. Reading gives much helps in generating ideas. After exploring the ideas, 
put them into paragraph form, keeping in mind how showing and using facts and 
statistics makes writing powerful and convincing. Our task here is to discover 
how we can best express our ideas in the clearest manner possible so that our 
readers will receive the same message, with the same impact, that we intended. 
Next step is sharing what we have written with others, our readers, to see 
if we have been successful in conveying our intended meaning. We call this peer 
editing. Not only the students get feedback from the classmates, but they also give 
feedback to them. From the feedback then the students revise their writing. They 
make corrections directly based on the feedback. 
The new form of the students’ writing then will be edited by the teacher so 
they get feedback again. It is a good time to compare their classmates’ responses 
to the teacher’s. This is valuable information to make a new one. The students get 
chance to discuss their writing to their peer and teacher. 
Peer editing helps the students to realize their own fault and try to get the 
correct one. It also helps the students to share their idea and opinion about writing 
itself. Concerning with the above description peer editing is effective to gain 
students writing skills.  
 
 
 
27 
 
C. Hypothesis 
As stated in the introduction, the aim of the research is to investigate 
whether there is any difference any significant difference of writing skills between 
students who are taught using peer editing and those who are taught using teacher 
editing. 
From the explanations above, hypothesis of the research can be formulated 
as follows. 
There is a significant difference of writing skills between students who are 
taught using peer editing and those who are taught using teacher editing. 
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CHAPTER III 
RESEARCH METHODS 
 
This chapter describes the research methods including the design of the 
research, population and sample of the research, time and place of the research, 
research instruments, the technique of data collection, and technique of data 
analysis. The explanation of each section is as follows. 
 
A. Type of Study 
The type of this study can be classified as a quasi-experimental research 
type. Two classes were selected to be the research subjects. They were used as the 
experimental and the control groups. The experimental group was the group 
which received special treatments of peer editing technique in this study. The 
control group was the group which received teacher editing technique. They were 
given different teaching treatments after the pre-test.  
 
B. Population and Sample of the Research 
The populations of the study were all the second semester students of 
English Department in the academic year 2011/2012. The reseacher saw that not 
every class has an equal opportunity to be taken up as the sample of the study. 
There were seven classes in this population: Class A consisted of 20 students, 
Class B consisted of 20 students, Class C consisted of 27 students, Class D was 
joined to repeater class.  
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Two classes were selected due to the fact that they had the same number of 
students of 20. Then the researcher applied random sampling technique to choose 
which class should be the experimental class and the other should be the control 
class. The random assigned resulted in Class A as the experimental group and 
Class B as the control group. The technique of editing on writing in the 
experimental group (Class A) was peer editing technique; while in the control 
group (Class B), teacher editing technique was used in editing the students’ 
writing. 
 
C. Research Variables and Research Design 
This research involved two variables, the independet variable and the 
dependent variable. The independent variable was the editing technique on the 
students’ writing: peer editing and teacher editing technique. Those two types of 
techniques included grammar, spelling, punctuation, etc. Meanwhile the dependet 
variable was the students’ writing score. This variable was divided into scores of 
the pre-test and scores of the post-test.  
The design of this research was an intact group pre-test and post-test 
design which involved a group of students who belong to the experimental group 
and that belong to the control group. The pre-test was given at the beginning of 
the experiment and the post-test was given at the each of the treatment. The two 
groups received different teaching treatments of editing technique on writing. The 
experimental group received treatment of peer editing technique and the control 
30 
 
group received treatment of teacher editing technique. The design of the  study is 
presented as follows: 
Table 1: The Design of the Study 
Class Pre-Test Treatment Post-Test 
A O1 Peer editing technique O2 
B O1 Teacher editing technique O2 
 
In which: 
A : Experimental Class 
B : Control Class 
O1 : the students’ writing score on the pre-test 
O2 : the students’ writing score on the post-test 
 The distribution of the treatments can be presented as follows. 
Table 2: The Distribution of the Treatment 
Group Class Treatment Number of Students 
Experimental A Peer editing technique 20 
Control B Teacher editing technique 20 
  
The implementation of the technique of peer editing and teacher editing 
was done in the experimental and the control groups for two meetings. The 
treatments were given after the students did their writing in the class. In 
experimental class the lecturer asked the students to work in pair in editing their 
partner’s work. Before they edited their friend’s work, the lecturer explained some 
points about peer editing; elements being edited and how they did editing.  
31 
 
Each student paid attention to his/ her partner’s work and tried to find any 
mistakes in content, organization, vocabulary, sentence structure, capitalization 
and punctuation, and spelling. They, then, wrote down corrections or suggestions 
based on their own knowledge on their friends’ paper. Then, they revised their 
works based on their partners’ corrections or suggestions. But it was not 
compulsory to consider all corrections or suggestions. They might revise their 
writing without considering those comments if they thought their works were fine 
and the corrections or suggestions were not necessary. 
 While in the control class, after the students finished their writing and 
submitted to the lecturer, the lecturer gave some corrections on the students’ 
sheet. Then, the students revised the work based on the corrections of the lecturer. 
 In general, there were three sections in each meeting: pre-activity, main 
activity, and post-activity. In pre-activity, the teacher started the lesson by 
greeting the students, leading a prayer, and then checking the attendance list. 
 In the main teaching, the teacher delivered the materials of descriptive 
text. She talked about the procedures in writing descriptive paragraph and the 
choice of words to describe person, thing, and place. She also reminded the 
students about the basic of writing including grammar, spelling, punctuation, 
capitalization, and the content itself. Then she gave the whole explanation and the 
model of the texts. Then, the lecturer gave some exercises based on the topic 
given, and she guided them. Next, she asked the students to write down a 
paragraph of descriptive text in a piece of paper. In experimental class, the 
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students worked in pair to edit their friends’ writing. After receiving the edited 
writing, the students then revised their corrected writing based on the editing from 
their peer. Finally, they submitted their works to the lecturer. The lecturer checked 
if there was any mistake and discussed it in front of the class. 
While in the control class, after the students finished with their writing, 
they submitted their works to the lecturer to get edited. Then, the lecturer asked 
them to revise the writing based on her editing. 
For the homework of experimental class, the lecturer asked the students to 
work in pair again, do editing with each partner, and submit the works on the 
lecturer desk. While in control class, the lecturer asked the students to write a 
descriptive text and submit it on the lecturer’s desk. The next meeting they have 
to revise their works based on the lecturer corrections. 
 Basically, the teaching and learning process of writing in the experimental 
and control group was almost the same. The difference was only on the technique 
of editing the students’ writing; the experimental group used peer editing, and the 
control group used teacher editing. 
 
D. Research Instruments 
 The instruments used in this research was an essay test which consisted of 
three questions on text type (descriptive text). There were two tests in this 
research; pre-test and post-test. The tests were used to find out the scores of the 
students’ writing skill. The pre-test was administered before the treatment, while 
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the post-test was administered after the treatment. There were three items of the 
instrument. The first question was about describing person, the second question 
was about describing object, while the third question was about describing place. 
 The writing tests were constructed based on the Writing curriculum of the 
second semester students of English Department. The tests were developed in 
reference to the lecturer of Writing II Syllabus. In developing the tests, the 
researcher took the materials from the students’ textbook entitled Guided Writing, 
Ready to Write and from the internet. 
 
E. Validity and Reliability 
1. Instrument Validity 
Hatch and Farhady (1982: 250-251) say that validity refers to the extent to 
which the results of the procedure serve the uses for which they were intended. 
Validity refers to the results of the test not to test itself.  
Since the instrument of the research is a writing test, to know whether it is 
applicable or not, it needs to be consulted to an expert. For this reason the 
instrument validity of the research used expert judgment. Validity of the 
instrument concerns the writing scoring rubric. In scoring the students’ writing, 
the second semester English Department curriculum was applied. 
a. Content Validity 
Creswell (2008: 172) states that “content validity is the extent to which the 
questions on the instrument and the scores from the questions are representative of 
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all the possible questions that researcher could ask about the content or skills”. 
The writing skill tests meet the content validity when the grammar, vocabulary, 
and functional content were developed based on the course syllabus. The 
instruments were developed on the basis of the materials and topic given in the 
second semester students of English Department. The tests were constructed 
based on the curriculum of second semester students of Writing Class of English 
Department.  
Table 3: The Blueprint of the Writing Skill Test 
No. Indicators Aspects of Writing The Item 
Number 
1. Writing a 
descriptive 
paragraph about a 
person 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
1 
2. Writing a 
descriptive 
paragraph about an 
object 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
2 
3. Writing a 
descriptive 
paragraph about a 
place 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
3 
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Table 4: The Blueprint of the Writing Skill Post-Test 
No
. 
Indicators Aspects of Writing The Item 
Number 
1. Writing a 
descriptive 
paragraph about a 
person 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
1 
2. Writing a 
descriptive 
paragraph about an 
object 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
2 
3. Writing a 
descriptive 
paragraph about a 
place 
1. Content 
2. Organization 
3. Vocabulary 
4. Sentence Structure 
5. Punctuation and Capitalization 
6. Spelling 
3 
 
b. Construct Validity 
Bachman and Palmer in Weigle (2001: 49) state that construct validity 
refers to “the meaningfulness and appropriateness of the interpretations that we 
make on the basis of test scores”. To meet the construct validity, the researcher 
constructs the instrument according to the blue print of the writing skill test with 
some specific indicators. 
In scoring the students’ written products, the researcher dealt with content, 
grammar, mechanics, vocabulary and organization. The scoring of students’ 
writing test was done by the researcher in reference to the categories of evaluating 
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students’ writing adapted from Anderson (2003: 92). The following table presents 
the categories for evaluating writing and the ranging of the scores. 
Table 5: Categories for Evaluating Writing 
Score Description 
Ideas and Development 
1 Weak development of topic 
2 Adequate development of topic, listing details 
3 Good development of topic 
4 Extensive development of topic; strong support of main 
idea with details 
Organization 
1 Not organized 
2 Sparsely organized; lack of sequence 
3 Fairly well organized, flow to sequence evidence 
4 Completely organized, smooth flow with strong sequence 
Vocabulary 
1 Poor or inappropriate word choice 
2 Fair word choice; simple words 
3 Good word choice; meaning is clear 
4 Vivid and imaginative word choice, appropriate use of 
vocabulary 
Sentence Structure 
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some varieties of lengths 
4 Excellent; no errors and a variety of lengths 
Capitalization  and Punctuation 
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Few errors (1-5) 
4 Error free 
Spelling 
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Few errors (1-5) 
4 Error free 
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SCORE: Content: ----- + Organ: ----- + Voc: -----+ Sent Struc: -----+ Capt & 
              Punct: ----- + Spelling: ----- = ----- 
2. Instrument Reliability 
Reliability means the extent to which a test produces consistent results 
when administered under similar conditions (Hatch and Farhady, 1982: 244). The 
reliability of the instrument was found first before the instrument was used to 
collect the data. It was found by trying out the instrument to the population 
outside the sample. The reliability of the instrument was measured by using the 
Pearson Correlation formula.  
In order to determine the level of the instrument reliability, the norm of 
categorizing the correlation coefficient was employed. The following table is the 
norm of adopted categorizing the correlation coefficient from Arikunto 
(2002:245). 
Table 6: Table of Categorizing the Correlation Coefficient 
r-value category 
0.800 – 1.000 very high 
0.600 – 0.800 high  
0.400 – 0.600 fairly high 
0.200 – 0.400 low 
0.000 – 0.200 very low 
 
Based on Table 5, the result of the computer program calculation shows 
that the reliability coefficients of writing test is 0.628. According to the value of 
reliability coefficient, the research instrument can be said having high reliability 
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since the reliability coefficients in the range of 0.600 – 0.800. The reliability of 
the writing test is shown in Table 6.  
Table 7: The Reliability of the Writing Test 
No Variable Calculation 
Result 
Reliability 
Coefficient 
Category  
1. Writing 0.628 0.600 – 0.800 High  
 
F. Technique of Data Collection 
In this research, the data was collected by using a test. The test was 
employed to find out the students’ achievement in doing the test. 
The researcher began the study by discussing the material and the schedule 
of Writing Class with the lecturers of Writing II Class of English Department of 
State University of Yogyakarta. The researcher taught two classes of the 
experimental and control group.  
The instrument was used as the pre-test and post-test for the subjects of the 
research. The pre-test was conducted based on the schedule of the English lesson 
for class A and B before the treatment was given to the subject of the research. 
The pre-test for both was conducted on 25th April 2012. This test was aimed to 
know the students’ early writing ability before given the treatment. After the pre-
test was given, the researcher gave two meetings to those groups. The treatment 
was given in one meeting. It took about 100 minutes. It was conducted on the 1st 
May for the experimental class and the 2nd of May for the control class.  
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In the process of teaching and learning, the students of Class A as the 
experimental group were implemented the peer editing technique, whereas the 
students of Class B as the control group were implemented the teacher editing 
technique. For the experimental group, peer editing was implemented after the 
students finished their writing. For the first activity, they worked in pair to do peer 
editing. Each partner gave suggestions and corrections to their pair’s work. Then, 
they revised their writing based on their friend’s suggestions and corrections. 
Then, they submitted their writing to the lecturer. The lecturer discussed it in front 
of the class. For the group activity, the students worked in groups by discussing 
and sharing ideas to write a descriptive paragraph based on certain topic and then 
it was presented in front of the class, and discussed. 
While in the control group, the students worked individually to write a 
descriptive paragraph. After that, they submitted their works to the lecturer to get 
corrections and suggestions. In giving corrections, the lecturer rounded or 
underlined the words contains errors or mistakes and gave the correction one. 
The post-test was conducted after the treatment had been already 
completed, that was second week of May; 8th May for the experimental group and 
9th May for the control group. In the post-test, both control and experimental 
groups were given same tests. 
The research schedule of the experimental and control group is presented 
in the following table. 
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Table 8: The Research Schedule of the Experimental and Control Groups  
Date Time Class Activity 
25 April 2012 11.00 – 12.00 Class A 
Class B 
Pre-Test 
25 April 2012 12.00 – 13.00 Class A Treatment 1 
1 May 2012 13.00 – 14.40 Class A Treatment 2 
26 April 2012 09.00 – 10.40 Class B Treatment 1 
2 May 2012 09.00 – 10.40 Class B Treatment 2 
8 May 2012 13.00 – 14.40 Class A Post-Test 
9 May 2012 09.00 – 10.40 Class B Post-Test 
 
G. Technique of Data Analysis  
There were two technique of analyzing the data of the study, namely 
descriptive and inferential statistics. 
1. Descriptive Analysis 
In the descriptive analysis, the analysis was aimed at presenting the 
variables of the English writing test, in the students’ achievement scores. There 
were two statistics formulas used in the computation: the mean and the standard 
deviation analysis. The mean was used to know the position of the group, whether 
the group was in high or low position. The standard deviation was used to know 
the average variability of all scores around the mean. 
 
Scores Categorization of Students’ Writing Skill 
  To analyze the data descriptively, the researcher made score categorization 
of the students’ writing skill first. The categorization of scores gained by the 
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students was made to find out the level of students’ writing skill. The 
categorization of the students’ writing score was made on the ideal score. The 
highest score was 24 and the lowest score was 4. The ideal mean score (Mi) and 
ideal standard deviation (SDi) could be calculated using the following formula. 
Mi  = ½ (highest score + lowest score) 
  = ½ (24 + 4) 
  = 14 
 
SDi = 1/6 highest score – lowest score) 
  = 1/6 (24 – 4) 
  = 3.33 
The frequency distribution of the students’ writing skill scores could be 
classified into six levels; excellent, very good, good, fair, poor and very poor. The 
distribution was calculated based on the Mi score and SDi as follows: 
Table 9: The Students’ Writing Score Category 
Interval The Students’ Writing Score Category 
20.8 – 24.1 Excellent 
17.4 – 20.7 Very Good 
14.0 – 17.3 Good 
10.6 – 13.9 Fair 
7.2 – 10.5 Poor 
3.8 – 7.1 Very Poor 
 
2. Inferential Analysis 
The inferential statistics was focused on answering the questions if there 
was a significant difference in writing ability between the students who were 
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taught by using peer editing and those who were taught without peer editing. The 
inferential analyses used in this study are: 
a. Test of Normality 
  The test was aimed at seeing whether the distribution of the responses in 
the population met the normal distribution or not. This test was done by using the 
SPSS 16.0 of Windows computer program of distribution of normality. 
b. Test of Homogeneity 
Test of homogeneity is aimed at knowing whether or not the scores of a 
group have homogenous variance among each other. 
The homogeneity test of this study was computed by using SPSS version 
16.0 for windows computer program. The result of the computation is consulted to 
the table. The variant is homogeneous if they obtained F value is lower than the 
critical value in the table. 
c. Test of Hypothesis 
The hypothesis of this research is that there is a significant difference in 
the writing skill between the students taught by using peer editing and those who 
are taught by using teacher editing. To test the hypothesis, the ANCOVA was 
employed in this test. In this test, the researcher used a covariate as the 
consideration to control the effect of the pre-test scores of the students’ writing 
skill. The pre-test scores were considered as the covariate of the analysis. The test 
of hypothesis was carried out by using the SPSS 16.0 for windows computer 
program.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This study is a quasi-experimental study. It was aimed at finding out the 
effects of peer editing in the teaching of writing. The effects could be seen from 
the gain scores of the subjects of the research. It was taken by comparing the 
mean and the standard deviation of the gain scores of the students taught by using 
peer editing with those who are taught using teacher editing as the technique of 
teaching writing. 
This chapter presents the data description, inferential analysis, and 
discussion. The data description describes the scores of the students’ writing skill. 
The inferential analysis explains the pre-testing analysis and the hypothesis 
testing, while the discussion describes the result of the hypothesis testing. 
A. Data Description 
This subchapter describes the result of the students’ writing test score. 
There were two kinds of writing test given in this research: pre-test and post-test. 
Those two tests were given to measure the writing skill of the students before and 
after the treatment of peer editing. The data were obtained from the pre-test and 
post-test scores on the writing skill of the experimental and control groups. The 
score categorization of the students’ writing skill was based on the ideal mean 
score. The highest score was 24 while the lowest score was 4. 
The ideal mean score (Mi) and the standard deviation (SDi) could be 
calculated using the following formula.  
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Mi = ½ (highest score + lowest score) 
  = ½ (24 + 4) 
  = 14 
Sdi = 1/6 highest score – lowest score) 
 = 1/6 (24 – 4) 
 = 3.33 
The frequency distribution of the students’ writing skill scores could be classified 
into six levels; excellent, very good, good, fair, poor and very poor. The 
distribution was calculated based on the Mi score and Sdi as follows: 
Table 10: The Students’ Writing Score Category 
Interval The Students’ Writing Score Category 
20.8 – 24.1 Excellent 
17.4 – 20.7 Very Good 
14.0 – 17.3 Good 
10.6 – 13.9 Fair 
7.2 – 10.5 Poor 
3.8 – 7.1 Very Poor 
 
1. Pre- Test 
a. Experimental Group 
The reseacher used the software of Statistical Package for the Social 
Sciences 16.0 (SPSS 16.0) for windows computer program to analyze the 
quantitative data. The results show that the mean score was 15.45 and the standard 
deviation was 1.95. The maximum score of the pre-test in the experimental group 
was 19 and the minimum score was 12. The result of the descriptive statistics can 
be seen in Table 11 and the print-out of the analysis in Appendix F. 
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Table 11: Descriptive Analysis of the Pre-Test on the Experimental Group 
Mean SD Median Mode Max. Score Min. Score Range 
15.45 1.95 16.00 16.00 19 12 7 
 
The result of the descriptive analysis of the pre-test scores on the experimental 
group can be visualized in the following chart. 
 
Figure 1: The Pre-Test Scores of the Experimental Group 
Meanwhile, the result of the score categorization of the pre-test on the 
experimental group can be seen in Table 12. 
Table 12: The Category of the Pre-Test Scores on the Experimental Group 
No. Interval f f (%) Category 
1. 20.8 – 24.1 0 0 Excellent  
Good 
(80%) 
2. 17.4 – 20.7 5 25 Very Good 
3. 14.0 – 17.3 11 55 Good 
4. 10.6 – 13.9 4 20 Fair  
Poor 
(20%) 
5. 7.2 – 10.5 0 0 Poor 
6. 3.8 – 7.1 0 0 Very Poor 
Total 20 100  
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Table 12 shows there was no student classified into poor and good category. There 
were 4 students (20 %) categorized into the poor category and 16 students (80%) 
categorized into the good category.  
b. Control Group 
The result reveals that the mean score was 18.10 with a standard deviation 
2.22, the maximum score of the pre-test in the control group was 23, and the 
minimum score was 12. The result of the descriptive statistics can be seen in Table 
13 and the print out of the analysis in Appendix F. 
Table 13: Descriptive Analysis of the Pre-Test on the Control Group 
Mean SD Median Mode Max.Score Min. Score Range 
18.10 2.22 18.00 18.00 23 12 11 
 
The following chart presents the result of the descriptive analysis of the pre-test 
scores on the control group. 
 
Figure2: The Pre-Test Scores of the Control Group 
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Meanwhile, the result of the score categorization of the pre-test on the 
control group can be seen in Table 14. 
Table 14: The Category of the Pre-Test Scores on the Control Group 
No. Interval f f (%) Category 
1. 20.8 – 24.1 2 10 Excellent  
Good 
(95%) 
2. 17.4 – 20.7 13 65 Very Good 
3. 14.0 – 17.3 4 20 Good 
4. 10.6 – 13.9 1 5 Fair  
Poor 
(5%) 
5. 7.2 – 10.5 0 0 Poor 
6. 3.8 – 7.1 0 0 Very Poor 
Total 20 100  
 
Table 14 shows there was no student classified into the very poor and poor 
category. There were 19 students (95 %) categorized into the good category and 
one student (5%) categorized into the poor category.  
 
c. Comparison betwen the Pre-Test Scores of the Experimental and Control 
Groups 
Table 15 presents the statistical data showing the comparison between the 
pre-test score in the writing skill of the experimental and control groups. 
Table 15: Descriptive Analysis of the Pre-Test Scores of the Experimental and 
               Control Groups 
 
Data N Mean Mode Median SD Max  Min Range 
Experimental Group 20 15.45 16.00 16.00 1.95 19 12 7 
Control Group 20 18.10 18.00 18.00 2.22 23 12 11 
 
Based on Table 15, the mean score on the pre-test both experimental and 
control groups were classified into the good category because it lies between 14.0 
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and 24.1. It means that all of the students’ writing skills both experimental and 
control groups were classified into the good category. The result reveals that the 
mean score of the pre-test in the control group is higher (18.10); while the pre-test 
scores in the experimental group is only 15.45. 
 
2. Post-Test 
a. Experimental Group 
The reseacher used the software of Statistical Package for the Social Sciences 
17.0 (SPSS 16.0) for windows computer program to analyze the quantitative data. 
The results show that the mean score was 17.40 and the standard deviation was 
1.67. The mazimum score of the pre-test in the experimental group was 20 and the 
minimum score was 15. The result of the descriptive statistics can be seen in Table 
16 and the print out of the analysis in Appendix F. 
Table 16: Descriptive Analysis of the Post-Test on the Experimental 
                    Group 
 
Mean SD Median Mode Max.Score Min. Score Range 
17.40 1.67 17.00 17.00 20 14 6 
 
The result of the descriptive analysis of the post-test scores on the 
experimental group can be visualized in the following chart. 
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Figure 3: The Post-Test Scores of the Experimental Group 
 
Meanwhile, the result of the score categorization of the post-test on the 
experimental group can be seen in Table 17. 
Table 17: The Category of the Post-Test Scores on the Experimental Group 
No. Interval f f (%) Category 
1. 20.8 – 24.1 0 0 Excellent  
Good 
(100%) 
2. 17.4 – 20.7 9 45 Very Good 
3. 14.0 – 17.3 11 55 Good 
4. 10.6 – 13.9 0 0 Fair  
Poor 
(0%) 
5. 7.2 – 10.5 0 0 Poor 
6. 3.8 – 7.1 0 0 Very Poor 
Total 20 100  
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Table 17 shows there was no student classified into the poor category. All 
20 students (100%) were categorized into the good category and no student (0 %) 
was categorized into the poor category.  
b. Control Group 
 The result reveals that the mean score was 18.25 with a standard deviation 
1.83, the maximum score of the pre-test in the control group was 22 and the 
minimum score was 13. The result of the descriptive statistics can be seen in 
Table 18 and the print-out of the analysis in Appendix F. 
    Table 18: Descriptive Analysis of the Post-Test on the Control Group 
Mean SD Median Mode Max.Score Min. Score Range 
18.25 1.83 18.00 18.00 22 13 9 
 
The following chart presents the result of the descriptive analysis of the 
post-test scores on the control group. 
 
Figure 4 : The Post-Test Scores of the Control Group 
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Meanwhile, the result of the score categorization of the post-test on the 
control group can be seen in Table 19. 
Table 19: The Category of the Post-Test Scores on the Control Group 
No. Interval f f (%) Category 
1. 20.8 – 24.1 1 5 Excellent  
Good 
(95%) 
2. 17.4 – 20.7 14 70 Very Good 
3. 14.0 – 17.3 4 20 Good 
4. 10.6 – 13.9 1 5 Fair  
Poor 
(5%) 
5. 7.2 – 10.5 0 0 Poor 
6. 3.8 – 7.1 0 0 Very Poor 
Total 20 100  
 
Table 19 shows there were 19 students (95%) categorized into the good 
category and one student (5 %) categorized into the poor category. 
 
c. Comparison between the Post-Test Scores of the Experimental and 
Control Groups 
Table 20 presents the statistical data showing the comparison between the 
pre-test score in the writing skill of the experimental and control groups. 
 
Table 20: Descriptive Analysis of the Post-Test Scores of the 
                   Experimental and Control Group 
 
Data N Mean Mode Median SD Max  Min Range 
Experimental Group 20 17.40 17.00 17.00 1.67 20 14 6 
Control Group 20 18.25 18.00 18.00 1.83 22 13 9 
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1) Gain Score 
Table 21: The Summary of Gain Score 
Variable Pre-test Post-test Gain Score Percentage of Increase 
Experimental 15.45 17.40 1.95 100% 
Control 18.10 18.25 0.15  6.8% 
 
Table 21shows that the mean score on the pre-test in both experimental 
and control groups were classified into the good category because it lies between 
14.0 and 24.1. It means that all of the students’ writing skill both the experimental 
and the control groups were classified into the good category. The result reveals 
that there were significant increases of the mean score of the pre-test of the 
experimental group. The increase of mean score of experimental group was higher 
(1.95); than the increase of mean score of control group is only 0.15. 
The increase of students’ score in experimental class was 100%, while the 
increase of students’s score in control group was only 6.8%. 
2) Standard Deviation 
Table 22: The Summary of Standard Deviation 
Variable SD Characteristics 
Pre-Test Post-Test 
Experimental 1.95 1.67 More homogeneous 
Control 2.22 1.83 More homogeneous 
 
Both experimental and control groups were more homogeneous. The 
experimental group was more homogeneous than the control group because the 
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standard deviation of experimental group was less than the standard deviation of 
control group. 
3) Frequency of Score 
The percentage of score in good category of experimental group was 
higher than the percentage of score of the control group. 
Table 23: Frequency of Score both the Experimental and Control 
 Group 
 
Variable f (%) pre-test f (%) post-test 
Experimental 95% 100% 
Control 95% 95% 
 
In summary, the gain score of the experimental class (1.95) was higher 
than the control class (0.15). Second, based on the standard deviation, the 
experimental group (1.67) was more homogeneous than the control group 
(1.83).Third, frequency of experimental group increases (5%), while there was no 
increase in the frequency of the control group (0%). 
 
B. Inferential Analysis 
This subchapter describes pre-testing analysis and hypothesis testing of the 
research. The results of those testing analysis are presented as follows. 
1. Pre-Testing Analysis 
a. Normality Test 
The Normality test is aimed at knowing whether or not the data of the 
scores show the normal distribution. The Kolmogorov-Smirnov test was applied 
54 
 
in this analysis. This test was done by using the SPSS 16.0 for windows computer 
program. The distribution is considered normal if the significant value is higher 
than the significance level of 0.05 or p (Sig.) >0.05. The following table presents 
the results of the normality test of the students’ writing skill. 
Table 24: The Result of the Normality Test 
One-Sample Kolmogorov-Smirnov Test 
  Controll_pre
_test 
Controll_post
_test 
Experimental_
pre_test 
Experimental_post
_test 
N 20 20 20 20 
Normal 
Parametersa 
Mean 18.10 18.25 15.45 17.40 
Std. Deviation 2.222 1.832 1.959 1.667 
Most Extreme 
Differences 
Absolute .232 .196 .161 .155 
Positive .193 .141 .139 .145 
Negative -.232 -.196 -.161 -.155 
Kolmogorov-Smirnov Z 1.038 .875 .718 .694 
Asymp. Sig. (2-tailed) .232 .428 .681 .721 
a. Test distribution is Normal. 
 
 
 
    
Based on the table above, the results are as follows: 
1. The significant value obtained for the pre-test of the experimental group was 
0.232. As the result, the significant value of the pre-test for the experimental 
group was higher than the significance level of 0.05 (0.232 > 0.05). The result 
suggests that the data of the pre-test of the experimental group had a normal 
distribution. 
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2. The significant value of the post-test of the control group was 0.428. It means 
that it was also higher than the significance level of 0.05 (0.428 >0.05). So, the 
data obtained for the pre-test of the control group had a normal distribution. 
3. The significant value of the pre-test for the experimental group was 0.681. It 
means that the significant value for the post-test of the experimental group 
was higher than the significance level of 0.05 (0.681 >0.05). Then, the data 
was considered having a normal distribution.  
4. The significant value obtained for the post-test of the experimental group was 
0.721. In other words, it can be said that the significant value of the post-test 
for the control group was higher than the significance level of 0.05 (0.721 
>0.05). The result suggests that the data of the post-test of the control group 
had a normal distribution. 
In summary, the level of significant value for both the pre-test and post-
test of the experimental and control group were higher than the significance 
level of 0.05. So, it could be stated that the data distribution of the students’ 
writing skill were normal. 
b. Homogeneity Test  
  The homogeneity tests aimed to know whether or not the score 
variances in the groups are homogeneous. To test the homogeneity, the Levene’s 
test was employed. This test was done by using the SPSS 16.0 for windows 
computer program of homogeneity test. The relationship can be considered 
homogeneous if the significant value is higher than the significance level of 0.05. 
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 The hypothesis used in the homogeneity test of two cases (the 
experimental and control group) was: 
H0  = both classes come from the same population 
                     (homogeneous) 
Ha  = both classes come from the different population 
                     (heterogeneous) 
 The test was done to learn achievement before and after the research (pre-
test and post-test score). By using SPSS 16.0 computer program, the result is 
presented in the following table. The complete computation is enclosed in 
Appendix F. 
 Table 25: The Result of the Homogeneity Test in the Pre-test 
Test of Homogeneity of Variances 
Experimental_pre_test   
Levene Statistic df1 df2 Sig. 
2.749a 5 13 .066 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Experimental_pre_test. 
 
 The result of the homogeneity test in the pre-test reveals that the value of 
p (Sig.) of the pre-test was higher than 0.05. It was 0.066. Since the probability 
was higher than 0.05 (0.066 V 0.05), so H0 was accepted. It means that the sample 
of variance was homogeneous. 
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 Table 26: The Result of the Homogeneity Test in the Post-test 
Test of Homogeneity of Variances 
Experimental_post_test   
Levene Statistic df1 df2 Sig. 
.671a 5 13 .652 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Experimental_post_test. 
 
 The table above shows that the value of p (Sig.) of the post-test was also 
higher than the significance level of 0.05 (0.652 ˃ 0.05), so H0 was accepted. As a 
result, it could be stated that the sample of variance was also homogeneous.
 
2. Hypothesis Testing  
The hypothesis of this research is that there is a significant difference in 
the writing skill between the students taught by using peer editing technique and 
those who are taught by using teacher editing technique. To test the hypothesis, 
the ANCOVA was employed in this test. In this test, the researcher used a 
covariate as the consideration to control the effect of the pre-test scores of the 
students’ writing skill. The pre-test scores were considered as the covariate of the 
analysis. The test of this hypothesis was carried out by using the SPSS 16.0 for 
windows computer program.  
The following table presents the result of the hypothesis analysis.  
 
 
 
58 
 
Table 27: The Result of the Hypothesis Testing 
Dependent Variable:post_test        
Source 
Type III Sum 
of Squares df 
Mean 
Square F Sig. 
Partial Eta 
Squared 
Noncent. 
Parameter 
Observed 
Powerb 
Corrected 
Model 
89.178a 2 44.589 47.685 .000 .720 95.371 1.000 
Intercept 21.478 1 21.478 22.970 .000 .383 22.970 .997 
pre_test 81.953 1 81.953 87.644 .000 .703 87.644 1.000 
Treatment 7.147 1 7.147 7.643 .009 .171 7.643 .768 
Error 34.597 37 .935      
Total 12833.000 40       
Corrected Total 123.775 39       
a. R Squared = .720 (Adjusted R Squared = .705)      
b. Computed using alpha = .05       
 
Creswell (2008: 198) stated that “if the p value is less than alpha, you 
reject the null hypothesis; if it is greater than alpha, you accept the hypothesis”. 
Based on the table above, the result reveals that the ANCOVA test had a 
significant value of 0.000. It means that there was a significant effect on the 
writing skill of post-test after controlling for the effect of pre-test, F= 7.643, p< 
0.05, then Ha was accepted and H0 was rejected. In other words, there was a 
significant difference in the writing skill between the students who were taught by 
using peer editing technique and those who were taught by using teacher editing 
technique.  
The print out of the analysis is enclosed in Appendix F. The result can be 
presented in the following table.  
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Table 28: The Summary Means 
Variable N Pre-test Post-test Mean Difference 
Experimental 20 15.45 17.40 1.95 
Control 20 18.10 18.25 0.15 
 
Based on Table 28, the result shows that the mean difference for the 
experimental group who was taught using peer editing technique was higher than 
those who was taught using teacher editing technique (1.95 > 0.15).  
On the other hand, it is possible that ceiling effect and also regression 
artifact occurred during the procedures of collecting data. Ceiling effect is a 
condition when measurements of the dependent variable result in very high or 
highest scores on the dependent variable, thus masking a potential effect of the 
independent variable. Ceiling effects may occur when giving examinations to 
students, when the exam is so easy that all the students correctly answered every 
test item. 
Regression toward the mean (also known as regression to the mean) is the 
phenomenon that if a variable is extreme on its first measurement it will tend to be 
closer to the average on a second measurement. There is a fact that may 
superficially seem paradoxical that if it is extreme on a second measurement, it 
will tend to have been closer to the average on the first measurement. 
All possibilities may occur in the research. However, based on the data, it 
has been proved that there is significant improvement in the writing skills of the 
students of the experimental class. 
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C. The Distribution of the Treatments 
Based on the research done in Writing Class of English Education 
Department of Faculty of Languages and Arts of Yogyakarta State University, 
Sleman, the treatments of the peer and teacher editing technique were given after 
the students finished the pre-test of writing descriptive text.  
The lecturer explained the theory of writing descriptive text. Then, she had 
the students to write a descriptive paragraph. After that, the lecturer asked the 
students to work in pairs. Each student paid attention to his/ her partner writing 
and then gave some corrections or suggestions if he/ she found any mistakes. In 
the final steps of peer editing technique, the lecturer had the students to revise 
their writing based on the corrections and suggestions of each partner. Then the 
lecturer collected the students’ works and discussed some errors and mistakes in 
front of the class. 
 
D. Discussion 
There was a significant difference in the writing skill between the students 
who were taught using peer editing technique and those who were taught using 
teacher editing technique. After conducting the research done in English 
Department of Yogyakarta State University, Sleman, in class A and B, each of 
which consisted of 20 students, it was found that there is a significant difference 
in the writing skill between the students taught using peer editing technique and 
those who were taught using teacher editing technique. The finding of the 
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research indicates that the students taught using peer editing technique had better 
achievement in their writing skill than those taught using teacher editing 
technique. 
Implementing peer editing technique gives an effect on students’ language 
skills. Peer editing is a true sharing process in learning. Not only do the students 
get feedback from their classmates, but they also give feedback to their 
classmates.  
From the photos of teaching learning process in the experimental class 
(pp: 130-13), it is implied that the students are motivated. The pictures show the 
enthusiasm of the students in participating in the teaching learning process. The 
class becomes more alive and the student interacts with the others actively. The 
students who taught using peer editing technique seemed more motivated in doing 
their writing than those taught using teacher editing technique in resolving some 
of the mistakes or errors that the teacher reviewed. By sharing the idea and the 
corrections to their peer editor, the students could be more independent in 
identifying their own mistakes and produce better writing. 
The findings suggest that it is necessary to design a classroom 
management that considers the students’ motivation and the role of their peers. 
Similarly, for second semester students of  Writing Class of English Department 
of Yogyakarta State University, they could be classified as students of advance 
level.The result shows that it was effective to apply peer editing technique in 
teaching writing in class. The students who were taught using peer editing 
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technique got higher improvement score of writing test than those taught using 
teacher editing technique. 
In addition, the finding of this research also supports the finding of the 
research conducted by Brown and Hudson (1998). The results support finding that 
students who were taught using peer editing technique got higher improvement 
score of writing test than those taught using teacher editing technique. The control 
grouping of this study was the group who received teacher editing technique. The 
results showed that the students who received peer editing technique had greater 
self-correction abilities than those who got feedback only from the teacher. 
Finally, it is concluded that peer editing technique is appropriate as a good 
technique to be applied in teaching and learning process of writing. It is more 
effective for improving the students’ writing skill. It is concluded that using peer 
editing technique had better effect in attaining the students’ writing skill than 
using teacher editing technique.  
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS  
 
There are two major sections in this chapter. The first section presents the 
conclusions of the research and the second presents suggestions from the research 
findings. Each explanation of those sections is presented as follows. 
 
A. Conclusions 
The conclusions of this study are made based on the result of the data 
analysis. According to the research formulation of the problem in Chapter I and 
discussion in Chapter IV, then general conclusions can be drawn as follows. 
 First, the mean value of the pre-test of the experimental group shows that 
the students’ writing skills are in the good category. It is 15.45. Meanwhile, the 
post-test mean value is in good category too. It is 17.40. Based on the gain score, 
the score of the experimental class increased of 1.95.While based on the standard 
deviation, the experimental group (1.67) was homogeneous. Then, the frequency 
of experimental group was increased (5%), Therefore, it can be drawn a 
conclusion that the students’ writing skill of the experimental group after the 
treatments improved. 
 Second, the mean value of the pre-test of the control group shows that the 
students’ writing skills are in the good category. It is 18.10. Meanwhile, the post-
test mean score is in good category too. It is 18.25. Based on the gain score, the 
score of the control class increased of 0.15. While based on the standard 
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deviation, the control group (1.83) was homogeneous. Then, the frequency of 
control group did not  increase (0%), Therefore, it can be drawn a conclusion that 
the students’ writing skill of the control group after the treatments increased too. 
Third, there is a significant difference in the writing skill between the 
students who are taught by using peer editing technique and those who are taught 
by using teacher editing technique. Based on the statistics calculation using SPSS 
16.0 for the computer program, the ANCOVA test has a significant value of 
0.000. The significant value of ANCOVA test was less than the significance level 
of 0.05 (F = 126.136, p < 0.05). In other words, there was a significant effect of 
writing skill of post-test after controlling for the effect of pre-test. Therefore, it 
proves the hypothesis “There is a significant difference in the writing skill 
between the students who are taught by using peer editing technique and those 
who are taught by using teacher editing technique” is accepted. 
 
B. Suggestions  
There are some suggestions which are proposed to increase the students’ 
writing skill based on the result of the study and the conclusions as presented as 
follows: 
1. To English Lecturers  
To get successful in the English teaching and learning process of writing, 
the English lecturer should be creative in selecting and applying appropriate 
teaching techniques for students in the class. It can build the students’ motivation 
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and help them to achieve their successful learning of English writing. According 
to this research, the use of peer editing technique in teaching and learning process 
of writing helps students to practice and can improve their writing skill. 
Therefore, the teacher may apply peer editing technique as the technique used in 
teaching writing in the class. 
2. To Students  
Teaching and learning languages is not an instant process. Therefore, in 
learning English writing, it is better for students to have more practice in writing 
continually. Besides more practice, they must be confident with their English 
writing. As a result, it enables them to get high motivation of learning English, 
and attain better results on their writing skill. 
3. To Other Researchers  
The researcher hopes that this study may give contribution to other 
researchers who are interested in conducting and developing the related research 
in similar theme. Realizing that this research is far from being perfect, other 
researchers may add other related theories in the English teaching and learning 
process. Besides, future studies can be done on a greater population and in other 
districts and also taking into consideration some other factors that influence 
students’ writing such as level and age.  
66 
 
BIBLIOGRAPHY 
 
Anderson, Lorin. W. 2003. Classroom Assessment. USA: Lawrence Erlbaum 
                 Associates, Inc. 
Blanchard, Karen and Christine Root. 2003. Ready to Write. New York: Longman. 
Brown, H.D. 2004. Language Assessment, Principles, and Classroom Practices. New 
            York: Pearson Education, Inc. 
2001. Teaching by Principles. New York: Pearson Education. 
2000. Principles of Language Learning and Teaching. New York: Pearson 
            Education. 
Creswell, John. W. 2008. Educational Research: Planning, Conducting and 
             Evaluating Quantitative and Qualitative Research. New Jersey: Pearson 
            Education, Inc. 
Deci ,Edward L.  1975. Intrinsic Motivation. New York: Plenum Press. 
Gere, Anne Ruggles, Ed. 1985. Roots in the Sawdust: Writing To Learn Across the 
               Discipline. Urbana, IL: National Council of Teachers of English. 
Gower, R., Philips, D., and Walters, S. 1995. Teaching Practice Handbook. Oxford: 
              Macmillan Publishers Limited. 
Hatch, Evelyn and H. Farhady. 1982. Research Design and Statistics for Applied 
            Linguistics. Rowley: Newbury House Publisher, Inc. 
Hefferman, J. and Lincoln, J. 1986. Writing A College Handbook. New York: W.W. 
            Norton and Company, Inc. 
Hendrickson, J. 1979. Error Analysis and Error Correction in Language Teaching. 
            Orange Grove, Singapore: SEAMEO Regional Language Center. 
Hornby, A.S. 1974. Oxford Advanced Learner’s Dictionary of Current English. 
            Oxford: Oxford University Press. 
McCrimmon et al. 1984. Writing with A Purpose. Boston: Houghton Mifflin School.  
Murray, D. 1984. A Written Teachers Writing. Second Ed. Houghton Mifflin, 
             Boston: Houghton Mifflin Boston. 
67 
 
Nunan, D. 1989. Designing Tasks for the Communicative Classroom. Cambridge: 
              Cambridge University Press. 
Oshima, Alice and Ann Hogue. 1991. Writing Academic English: A Writing and 
             Sentence Structure Handbook. New York: Wesley Publishing Company. 
Reid, Joy M. 1993. Teaching ESL Writing. New Jersey: Prentice Hall, Inc. 
Richards, J. and Renandya, W. 2002. Methodology in Language Teaching. 
              Cambridge: Cambridge University Press. 
Tarigan, H.G. 1987. Pengajaran Wacana. Bandung: Penerbit Angkasa. 
              1986. Menulis sebagai Sebuah Keterampilan Berbahasa. Bandung: Penerbit 
             Angkasa. 
Tiedt, Iris M. 1983. Language Arts Handbook. New Jersey: Prentice Hall, Inc. 
Troyka, Lynn Quitman. 1987. Simon & Schuster Handbook for Writers. New Jersey: 
             Prentice-Hall . 
Walvoord, Barbara Fassler. 1985. Writing: Strategies for All Disciplines. New Jersey: 
            Prencise Hall, Inc.  
Weigle, Sara Cushing. 2002. Assessing Writing. Cambridge: Cambridge University 
            Press. 
 
  
 
 
 
 
 
68 
 
APPENDIX A 
WRITING DISCRIPTIONS 
 
Writing a description is like creating a picture using words. The key to writing a good 
description is using specific details that create exactly the picture you want. 
 
Describing People 
Read the model paragraph and answer the question  that follows. 
The police are looking for a woman who stole a diamond necklace from Dayton’s Jewelry Store. 
According to the store manager, the woman is approximately five feet tall, very thin, light-
skinned, and about 60 years old. She has short, straight gray hair and wears glasses. Her most 
distinguishing mark is the dimple in her chin. When she was last seen, she was wearing heavy 
blue eye make-up and  large, silver hoop earrings. She had on a short black coat and black pants. 
If you see anyone fitting this descriptions, contact the police department immediately. 
What details does the author use to describe the woman? 
 
 
 
 
 
Using Descriptive Words 
When you write a description you should use words that relate to the senses of sight, sound, 
touch, smell, and taste. These are called sensory words. Sensory words help the reader imagine 
what you are describing.  
 
Words for Describing People 
When you describe what a person looks like, you write about physical characteristics such as 
height, weight, and hair color. Again, the key to writing a good description is to use details that 
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help the reader imagine the person you are describing. Here are some words that can  help you 
describe people. 
Height 
medium  
short  
tall 
Body Type 
athletic heavy 
muscular 
petite 
plump 
skinny  
stocky 
 thin 
Hair 
blonde  
brunette  
curly  
dark  
light  
long  
red  
short  
straight 
wavy 
 
Features 
beard  
dimple  
freckles  
glasses 
mole 
 mustache  
scar 
wrinkles  
slanted-eyes  
almond-eyes  
pointed-nose  
flat-nose  
big-nose 
 
 Writing A Description of A Person 
Prewriting 
A. Read this telephone conversation 
 
Lucia : I’m so glad you called. I have a big problem and I hope you can help me. 
Clara : What’s the problem? I’ll help if I can. 
Lucia : My cousin is coming home tonight from his trip to Europe and I’m supposed to 
pick him up at the airport at seven o’clock. The problem is that I just found out I have to 
work late tonight. Can you possibly pick him up for me? 
Clara : Sure. What airline is he taking? 
Lucia : British Airways. Flight 179.  
Clara : OK. But how will I recognize him? 
Lucia : Well, he’s medium height and average weight. He wears glasses, and he dresses 
very well. 
Clara : That could be almost anyone. Can you be more specific? 
Lucia : Well, his hair is blonde and curly. I almost forgot! He has a beard. 
Clara : What’s his name? 
Lucia : Ernie Norton. 
Clara : OK, no problem. I’ll find him. 
Lucia : Thank you so much! 
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At the last minute, Clara is unable to go to the airport. Her brother Tim has agreed to pick 
Ernie up instead. Clara is writing a note to Tim describing Ernie so that he will be able to 
find him. What should Clara’s note say? The following questions will help you. 
 
•  Is he tall or short? 
•  Is he fat or thin? 
•  What color hair does he have? 
•  Is his hair curly or straight? 
•  Does he wear glasses? 
•  Is there anything about him that you notice immediately? 
 
Writing 
B. Pretend you are Clara. Write a note to Tim describing Ernie. 
 
Dear Tim,  
 
 
 
 
 
 
 
 
 
 
 
 
 
Revising 
C. Read over your note and make sure you have added enough details. Revise your 
note and then rewrite it. 
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Describing Objects 
When you describe things, or objects, you also want to create a picture with words. 
Words for Describing Objects 
Here are some words you can use to describe objects. 
Color 
black 
orange 
purple 
yellow 
Texture  
rough 
shrap 
silky 
smooth 
Shape 
oval  
rectangular  
round  
square 
Size 
average  
big  
huge  
small 
Smell 
fresh  
fruity  
pungent  
smokey  
strong 
Taste 
bitter  
bland  
fruity  
nutty  
salty  
sour  
spicy  
sweet 
 
Read the model paragraph and answer the questions that follows. 
I found a perfect pocket watch in an antique store to give my son for his 21st birthday. The face 
of the watch is white. It measures about one and one half inches (4 centimeters) in diameter. The 
numbers on the face are nice and big and the blue hands are very long and thin. The back of the 
watch is gold with three letters engraved on it. They are probably the original owner’s initials. 
The watch came with a chain that is about 12 inches (30 centimeters) long. The best thing about 
the watch is that it stills keeps perfect time after all these years. 
What details does the author use to describe the pocket watch? 
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Describing Places 
A. Read the following postcard that Carolyn wrote to her friend Sharon. 
 
Hi, 
I’m sorry I didn’t get to see you while you were in Boston. It was so hot here that we 
went to our favorite campsite in the mountains. The site is very clean and rarely crowded. 
It’s near the top of Mount Greylock, in the Berkshires. The trails are long and shady. 
From the tower at the top of the mountain you can look at the valleys and rivers below. 
The view is spectacular in the evening. The sky turns bright orange and pink as the sun 
sets behind the hills. Best of all, there’s always a nice cool breeze! Let me know when 
you’ll be in Boston again. 
 
Love, Carolyn 
 
What details does the author use to describe Mount Greylock? 
 
 
 
 
 
 
 
B. Read the list of words that can be used to describe places. 
 
clean  
cold  
colorful  
cool  
crowded  
dirty  
flat 
hilly 
hot  
humid  
industrial  
modern  
mountainous  
narrow  
old  
quiet  
rural  
sandy  
spectacular  
wide  
windy 
 
Pair Activity 
In this activity you will write a description of the hometown of one of your classmates. If 
everyone is from the same place, ask your partner questions about another city he or she 
has visited. Follow these steps.  
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Prewriting 
A. Talk to your partner about his or her hometown. Make alist of questions to ask 
your partner. 
Here are some suggestions. 
•  What is the name of your hometown? 
•  Where is it located? 
•  What size is it? 
•  How many people live there? 
•  What is the weather like? 
•  What is the most impressive thing about your hometown? 
You might also want to ask questions about 
•  History 
•  Geography 
•  Architecture 
•  Services 
•  Entertainment 
•  Famous people who have lived there 
 
 
B. Copy your questions on a separate piece of paper. Leave enough space to write 
in your partner’s answers. Ask your partner the questions you prepared. 
 
 
 
 
 
Writing 
C. Use the information you  have about your partner’s hometown to write a 
paragraph.  Be sure to give the name of the place in the topic sentence. 
 
 
 
 
 
 
D. Now ask your partner to read your paragraph. Does he or she have any 
suggestions? Revise your paragraph based on your partner’s suggestions. You 
can also use the revising checklist on page 44 to help you. Revise your paragraph 
and then rewrite it.  
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APPENDIX B 
LESSON PLAN OF EXPERIMENTAL CLASS 
MEETING I 
Name of Department  : Department of English Language 
Subject   : Writing II 
Class    : A 
Standard of Competence : Students are expected to be able to write paragraphs of 
                                                  good and correct English using various expository 
                                                  modes. 
Basic Competence  : Students are expected to be able to write paragraphs of  
                                                  good and correct English in descriptive text  
                                                  accurately, fluently, appropriately in the daily life 
                                                  context. 
Kind of Text   : Descriptive Text 
Time Allocation  : 2 x 50 minutes 
I. Learning Objectives 
At the end of the session, the students are able to write a descriptive text of a 
person, an object, and a place accurately, fluently, using appropriate tenses. 
 
II. Achievement Indicators 
•  The students know the uses of descriptive text. 
•  The students know how to use tenses in describing people, objects, 
and place. 
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•  The students know how to make positive, negative, and interrogative 
sentences based on the tenses used. 
III. Teaching Materials 
•  Descriptive Text 
IV. Teaching Method: Genre- Based Approach (BKOF – MOT – JCOT – 
ICOT) 
V. Teaching Activities 
 Pre-activity 
 Opening:  
 - Greeting 
- Praying 
- Checking the attendance list 
 Main Activity 
a. Reviewing the Requirements of Good Paragraph 
b. Building Knowledge of Field 
The teacher asks some questions to stimulate the students’ motivation. 
1. Can you describe the physical appearances of your mother/ father? 
2. What details will you mention? 
3. What is your favorite thing?  
4. What is the color, size, and weight? 
 
c. Model of Text 
1. The students read a descriptive text individually. 
2. The students try to answer the questions based on the text. 
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3. The lecturer and the students discuss the questions and the answers. 
4. The lecturer shows and introduces the purpose, the organization of the 
descriptive text and also the model of verbal sentences used to express the 
activities done in the Simple Present Tense. 
5. The students listen and pay attention to the whole lecturer’s explanation 
about descriptive text. 
 
d. Joint Construction of Text 
1. The students do an exercise to write a descriptive text at the whiteboard. 
2. The students and the lecturer discuss the paragraph. 
 
e. Independent Construction of Text 
1. The students make a description. 
2. The students work individually. 
3. The students work in pairs to do peer editing. 
4. The students submit their work to the lecturer. 
 Post Activity 
A. Concluding 
Students have oral reviews for the lesson given and ask questions related to 
the topic. 
B. Closing  
Lecturer ends the class by leading a prayer and saying good bye to the 
students. 
 
VI. Learning Resources 
- Ready to Write 
- Students’ Handout 
- Internet
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LESSON PLAN OF EXPERIMENTAL CLASS 
MEETING II 
Name of Department  : Department of English Language 
Subject   : Writing II 
Class    : A 
Standard of Competence : Students are expected to be able to write paragraphs of 
                                                  good and correct English using various expository 
                                                  modes. 
Basic Competence  : Students are expected to be able to write paragraphs of  
                                                  good and correct English in descriptive text  
                                                  accurately, fluently, appropriately in the daily life 
                                                  context. 
Kind of Text   : Descriptive Text 
Time Allocation  : 2 x 50 minutes 
VII. Learning Objectives 
At the end of the session, the students are able to write a descriptive text of a 
person, an object, and a place accurately, fluently, using appropriate tenses. 
 
VIII. Achievement Indicators 
•  The students know the uses of descriptive text. 
•  The students know how to use tenses in describing people, objects, 
and place. 
•  The students know how to make positive, negative, and interrogative 
sentences based on the tenses used. 
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IX. Teaching Materials 
•  Descriptive Text 
 
X. Teaching Method: Genre- Based Approach (BKOF – MOT – JCOT – ICOT) 
 
XI. Teaching Activities 
 Pre-activity 
 Opening:  
 - Greeting 
- Praying 
- Checking the attendance list 
 Main Activity 
a. Reviewing the Requirements of Good Paragraph 
b. Building Knowledge of Field 
The teacher asks some questions to stimulate the students’ motivation. 
1. What is your favorite place? 
2. Where is it located? 
c. Model of Text 
1. The students read a descriptive text individually. 
2. The students try to answer the questions based on the text. 
3. The lecturer and the students discuss the questions and the answers. 
4. The lecturer shows and introduces the purpose, the organization of the 
descriptive text and also the model of verbal sentences used to express the 
activities done in the Simple Present Tense. 
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5. The students listen and pay attention to the whole lecturer’s explanation 
about descriptive text. 
d. Joint Construction of Text 
1. The students do an exercise to write a descriptive text at the whiteboard. 
2. The students and the lecturer discuss the paragraph. 
e. Independent Construction of Text 
1. The students make a description. 
2. The students work individually. 
3. The students work in pairs to do peer editing. 
4. The students submit their work to the lecturer. 
 Post Activity 
A. Concluding 
Students have oral reviews for the lesson given and ask questions related to 
the topic. 
B. Closing  
Lecturer ends the class by leading a prayer and saying good bye to the 
students. 
XII. Learning Resources 
- Ready to Write 
- Students’ Handout 
- Internet 
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LESSON PLAN OF CONTROL CLASS 
MEETING I 
Name of Department  : Department of English Language 
Subject   : Writing II 
Class    : B 
Standard of Competence : Students are expected to be able to write paragraphs of 
                                                  good and correct English using various expository 
                                                  modes. 
Basic Competence  : Students are expected to be able to write paragraphs of  
                                                  good and correct English in descriptive text  
                                                  accurately, fluently, appropriately in the daily life 
                                                  context. 
Kind of Text   : Descriptive Text 
Time Allocation  : 2 x 50 minutes 
I. Learning Objectives 
At the end of the session, the students are able to write a descriptive text of a 
person, an object, and a place accurately, fluently, using appropriate tenses. 
 
II. Achievement Indicators 
•  The students know the uses of descriptive text. 
•  The students know how to use tenses in describing people, objects, 
and place. 
•  The students know how to make positive, negative, and interrogative 
sentences based on the tenses used. 
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III. Teaching Materials 
•  Descriptive Text 
 
IV. Teaching Method: Genre- Based Approach (BKOF – MOT – JCOT – 
ICOT) 
 
V. Teaching Activities 
 Pre-activity 
 Opening:  
 - Greeting 
- Praying 
- Checking the attendance list 
 Main Activity 
a. Reviewing the Requirements of Good Paragraph 
b. Building Knowledge of Field 
The teacher asks some questions to stimulate the students’ motivation. 
1. Can you describe the physical appearances of your mother/ father? 
2. What details will you mention? 
3. What is your favorite thing?  
4. What is the color, size, and weight? 
 
c. Model of Text 
1. The students read a descriptive text individually. 
2. The students try to answer the questions based on the text. 
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3. The lecturer and the students discuss the questions and the answers. 
4. The lecturer shows and introduces the purpose, the organization of the 
descriptive text and also the model of verbal sentences used to express the 
activities done in the Simple Present Tense. 
5. The students listen and pay attention to the whole lecturer’s explanation 
about descriptive text. 
 
d. Joint Construction of Text 
1. The students do an exercise to write a descriptive text at the whiteboard. 
2. The students and the lecturer discuss the paragraph. 
 
e. Independent Construction of Text 
1. The students make a description. 
2. The students work individually. 
3. The students submit their work to the lecturer. 
 
 Post Activity 
A. Concluding 
Students have oral reviews for the lesson given and ask questions related to 
the topic. 
B. Closing  
Lecturer ends the class by leading a prayer and saying good bye to the 
students. 
 
VI. Learning Resources 
- Ready to Write 
- Students’ Handout 
- Internet 
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LESSON PLAN OF CONTROL CLASS 
MEETING II 
 
Name of Department  : Department of English Language 
Subject   : Writing II 
Class    : A 
Standard of Competence : Students are expected to be able to write paragraphs of 
                                                  good and correct English using various expository 
                                                  modes. 
Basic Competence  : Students are expected to be able to write paragraphs of  
                                                  good and correct English in descriptive text  
                                                  accurately, fluently, appropriately in the daily life 
                                                  context. 
Kind of Text   : Descriptive Text 
Time Allocation  : 2 x 50 minutes 
VII. Learning Objectives 
At the end of the session, the students are able to write a descriptive text of a 
person, an object, and a place accurately, fluently, using appropriate tenses. 
 
VIII. Achievement Indicators 
•  The students know the uses of descriptive text. 
•  The students know how to use tenses in describing people, objects, 
and place. 
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•  The students know how to make positive, negative, and interrogative 
sentences based on the tenses used. 
IX. Teaching Materials 
•  Descriptive Text 
 
X. Teaching Method: Genre- Based Approach (BKOF – MOT – JCOT – ICOT) 
 
XI. Teaching Activities 
 Pre-activity 
 Opening:  
 - Greeting 
- Praying 
- Checking the attendance list 
 Main Activity 
a. Reviewing the Requirements of Good Paragraph 
b. Building Knowledge of Field 
The teacher asks some questions to stimulate the students’ motivation. 
1. What is your favorite place? 
2. Where is it located? 
 
c. Model of Text 
1. The students read a descriptive text individually. 
2. The students try to answer the questions based on the text. 
3. The lecturer and the students discuss the questions and the answers. 
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4. The lecturer shows and introduces the purpose, the organization of the 
descriptive text and also the model of verbal sentences used to express the 
activities done in the Simple Present Tense. 
5. The students listen and pay attention to the whole lecturer’s explanation 
about descriptive text. 
 
d. Joint Construction of Text 
1. The students do an exercise to write a descriptive text at the whiteboard. 
2. The students and the lecturer discuss the paragraph. 
 
e. Independent Construction of Text 
1. The students make a description. 
2. The students work individually. 
3. The students submit their work to the lecturer. 
 
 Post Activity 
A. Concluding 
Students have oral reviews for the lesson given and ask questions related to 
the topic. 
B. Closing  
Lecturer ends the class by leading a prayer and saying good bye to the 
students. 
 
XII. Learning Resources 
- Ready to Write 
- Students’ Handout 
- Internet 
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APPENDIX D 
Pre-Test 
Read the instructions carefully. 
Look at the pictures. For each point, choose one of them, and then make a description. 
a. People  
     
b. Things 
   
c. Places 
    
Post-Test 
 
Read the instructions carefully.  
Look at the pictures. For each point, choose one of them, and then make a description. 
a. People  
    
b. Things  
          
c. Places  
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APPENDIX F 
Test of Reliability Instrument after the Try-Out 
 
Descriptive Statistics 
 Mean Std. Deviation N 
ScoreRate1 16.20 2.331 20 
ScoreRate2 17.90 1.410 20 
 
Correlations 
  ScoreRate1 ScoreRate2 
ScoreRate1 Pearson Correlation 1 .295 
Sig. (2-tailed)  .207 
N 20 20 
ScoreRate2 Pearson Correlation .295 1 
Sig. (2-tailed) .207  
N 20 20 
 
Reliability Statistics 
Cronbach's 
Alpha 
Cronbach's 
Alpha Based on 
Standardized 
Items N of Items 
.628 .638 4 
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The Result of the Descriptive Analysis of the Pre-Test 
Frequencies 
Statistics 
  Controll_pre_test Experimental_pre_test 
N Valid 20 20 
Missing 20 20 
Mean 18.10 15.45 
Median 18.00 16.00 
Mode 18 16 
Std. Deviation 2.222 1.959 
Variance 4.937 3.839 
Range 11 7 
Minimum 12 12 
Maximum 23 19 
Sum 362 309 
Frequency Tables  
Controll_pre_test 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 12 1 2.5 5.0 5.0 
15 1 2.5 5.0 10.0 
16 1 2.5 5.0 15.0 
17 2 5.0 10.0 25.0 
18 7 17.5 35.0 60.0 
19 5 12.5 25.0 85.0 
20 1 2.5 5.0 90.0 
21 1 2.5 5.0 95.0 
23 1 2.5 5.0 100.0 
Total 20 50.0 100.0  
Missing System 20 50.0   
Total 40 100.0   
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Experimental_pre_test 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 12 2 5.0 10.0 10.0 
13 2 5.0 10.0 20.0 
14 1 2.5 5.0 25.0 
15 4 10.0 20.0 45.0 
16 6 15.0 30.0 75.0 
17 3 7.5 15.0 90.0 
19 2 5.0 10.0 100.0 
Total 20 50.0 100.0  
Missing System 20 50.0   
Total 40 100.0   
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The Result of the Descriptive Analysis of the Post-Test 
Frequencies 
 
Statistics 
  Controll_post_test Experimental_post_test 
N Valid 20 20 
Missing 20 20 
Mean 18.25 17.40 
Median 18.00 17.00 
Mode 18 17 
Std. Deviation 1.832 1.667 
Variance 3.355 2.779 
Range 9 6 
Minimum 13 14 
Maximum 22 20 
Sum 365 348 
 
Controll_post_test 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 13 1 2.5 5.0 5.0 
16 1 2.5 5.0 10.0 
17 3 7.5 15.0 25.0 
18 6 15.0 30.0 55.0 
19 5 12.5 25.0 80.0 
20 3 7.5 15.0 95.0 
22 1 2.5 5.0 100.0 
Total 20 50.0 100.0  
Missing System 20 50.0   
Total 40 100.0   
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Experimental_post_test 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 14 1 2.5 5.0 5.0 
15 2 5.0 10.0 15.0 
16 2 5.0 10.0 25.0 
17 6 15.0 30.0 55.0 
18 3 7.5 15.0 70.0 
19 4 10.0 20.0 90.0 
20 2 5.0 10.0 100.0 
Total 20 50.0 100.0  
Missing System 20 50.0   
Total 40 100.0   
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The Result of the Normality Test 
NPar Tests 
 
Descriptive Statistics 
 N Mean Std. Deviation Minimum Maximum 
Controll_pre_test 20 18.10 2.222 12 23 
Controll_post_test 20 18.25 1.832 13 22 
Experimental_pre_test 20 15.45 1.959 12 19 
Experimental_post_test 20 17.40 1.667 14 20 
 
One-Sample Kolmogorov-Smirnov Test 
  Controll_pre
_test 
Controll_post_
test 
Experimental_
pre_test 
Experimental_
post_test 
N 20 20 20 20 
Normal Parametersa Mean 18.10 18.25 15.45 17.40 
Std. Deviation 2.222 1.832 1.959 1.667 
Most Extreme Differences Absolute .232 .196 .161 .155 
Positive .193 .141 .139 .145 
Negative -.232 -.196 -.161 -.155 
Kolmogorov-Smirnov Z 1.038 .875 .718 .694 
Asymp. Sig. (2-tailed) .232 .428 .681 .721 
a. Test distribution is Normal. 
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The Result of the Homogeneity Test 
 
Homogeneity Test of Pre-Test 
 
One way 
 
Test of Homogeneity of Variances 
Controll_pre_test   
Levene Statistic df1 df2 Sig. 
4.186a 3 13 .028 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Controll_pre_test. 
 
ANOVA 
Controll_pre_test     
 Sum of Squares df Mean Square F Sig. 
Between Groups 73.933 6 12.322 8.063 .001 
Within Groups 19.867 13 1.528   
Total 93.800 19    
 
 
Test of Homogeneity of Variances 
Experimental_pre_test   
Levene Statistic df1 df2 Sig. 
2.749a 5 13 .066 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Experimental_pre_test. 
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ANOVA 
Experimental_pre_test     
 Sum of Squares df Mean Square F Sig. 
Between Groups 55.200 6 9.200 6.738 .002 
Within Groups 17.750 13 1.365   
Total 72.950 19    
 
 
Homogeneity Test of Post-Test 
 
Test of Homogeneity of Variances 
Controll_post_test   
Levene Statistic df1 df2 Sig. 
.063a 2 11 .939 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Controll_post_test. 
ANOVA 
Controll_post_test     
 Sum of Squares df Mean Square F Sig. 
Between Groups 58.393 8 7.299 14.987 .000 
Within Groups 5.357 11 .487   
Total 63.750 19    
 
Test of Homogeneity of Variances 
Experimental_post_test   
Levene Statistic df1 df2 Sig. 
.671a 5 13 .652 
a. Groups with only one case are ignored in computing 
the test of homogeneity of variance for 
Experimental_post_test. 
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ANOVA 
Experimental_post_test     
 Sum of Squares df Mean Square F Sig. 
Between Groups 39.300 6 6.550 6.307 .003 
Within Groups 13.500 13 1.038   
Total 52.800 19    
 
 
The Result of the Hypothesis Testing 
 
Analysis of Covariance (ANCOVA) 
 
Between-Subjects Factors 
  Value Label N 
Treatment 1 Control 20 
2 Experiment 20 
 
 
Descriptive Statistics 
Dependent Variable:post_test  
Treatment Mean Std. Deviation N 
Control 18.25 1.832 20 
Experiment 17.40 1.667 20 
Total 17.82 1.781 40 
 
  
127 
 
 
Tests of Between-Subjects Effects 
Dependent Variable:post_test        
Source 
Type III Sum of 
Squares df Mean Square F Sig. 
Partial Eta 
Squared 
Noncent. 
Parameter Observed Powerb 
Corrected Model 89.178a 2 44.589 47.685 .000 .720 95.371 1.000 
Intercept 21.478 1 21.478 22.970 .000 .383 22.970 .997 
pre_test 81.953 1 81.953 87.644 .000 .703 87.644 1.000 
Treatment 7.147 1 7.147 7.643 .009 .171 7.643 .768 
Error 34.597 37 .935      
Total 12833.000 40       
Corrected Total 123.775 39       
a. R Squared = .720 (Adjusted R Squared = .705)      
b. Computed using alpha = .05       
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Parameter Estimates 
Dependent Variable:post_test        
Parameter B Std. Error t Sig. 
95% Confidence Interval Partial Eta 
Squared 
Noncent. 
Parameter Observed Powera Lower Bound Upper Bound 
Intercept 6.569 1.177 5.581 .000 4.184 8.954 .457 5.581 1.000 
pre_test .701 .075 9.362 .000 .549 .853 .703 9.362 1.000 
[Treatment=1] -1.008 .365 -2.765 .009 -1.746 -.269 .171 2.765 .768 
[Treatment=2] 0b . . . . . . . . 
a. Computed using alpha = .05        
b. This parameter is set to zero because it is redundant.      
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Estimated Marginal Means 
 
1. Grand Mean 
Dependent Variable:post_test  
Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
17.825a .153 17.515 18.135 
a. Covariates appearing in the model are evaluated at the 
following values: pre_test = 16.78. 
 
 
2. Treatment 
Dependent Variable:post_test   
Treatment Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Control 17.321a .238 16.839 17.803 
Experiment 18.329a .238 17.847 18.811 
a. Covariates appearing in the model are evaluated at the following values: 
pre_test = 16.78. 
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APPENDIX G 
DOCUMENTATION OF TEACHING LEARNING PROCESS OF  
EXPERIMENTAL  CLASS 
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DOCUMENTATION OF TEACHING LEARNING PROCESS OF CONTROL CLASS 
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